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1  

(1) Onions
5  

 
(1) a. 1  S + V  The sun rose. 

 b. 2  S + V + C John is a teacher. 
 c. 3  S + V + O I like apples. 
 d. 4  S + V + O + O Bill gave Sally a book. 
 e. 5  S + V + O + C They named the baby Kate. 

( 2005: 16) 
 

5 Quirk et al. 
(1985) adjuncts( ) SVA SVOA 7 (2005) SVCA

8 Hornby(1958) (verb patterns)
 

5

 
( ) 3 1)

4 2)

 
 

 
(2) I like music. 

I
I  

 like  
 I have a question. 
 I have .  

(  (1 ): 18-19) 
 

Lesson 1 I you
 

 
(3) I [ ] 

 you [ ]         ( (1 ): 21) 
 
(3)
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(4) I have a ball.  

 
( (1 ): 43) 
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(5)  
  

  
  
 

 
 

 
(6)  

  
 

(6)
(2) like

 
 

(7) I like football very much. 
like have

football  
( (1 ): 43-44 ) 

(8) I like her. 
like her

she her  
( (1 ): 81-82) 
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1
Lesson 4 like

 
 

(9) a. I see six birds.   6  
b. I see some plastic bags too.   

( (1 ): 61) 
 
(9a) 6 6

look at
 

4 4 2 Lesson 6
 

 
(10) I will give you some examples.     ( (2 ): 102) 

 
3 3)  

 
(11) a. I’ll show you a trick.         ( (3 ): 6) 

 b. People all over the world make sembazuru and send them to Hiroshima. 
(  (3 ): 57) 

 c. He would not teach her the traditions of the village. 
(  (3 ): 68) 

 
give, show, send, 

teach 2

 
 

(12) I will give you a card.  ( ) 
 A B A B  
 A B  

 2 give teach, tell, ask  
         

( (2 ): 103) 
 

(4)
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(13) <give A( ) B( )> to <give B( ) to A( )>
 

A B  
I will give  a card  to you.  ( ) 

    
< >  < > 
I will give  you  a card.   ( ) 

               
< >  < >       

   ( (2 ): 103) 
 

2

 
 

(14) a. She always gives me a headache. 
 b. * She always gives a headache to me.     

  ( 2010: 202) 
(* ) 

 
(14a)

 
 

(15) a. I sent the letter to Boston.  
 b. * I sent Boston the letter.     

    ( 2005: 108) 
 
(15b)

(15a) 2
 

2 2
to
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(16) a.    
 b.  Kumi gave a birthday present to Ken. 
 c.  Kumi gave Ken a birthday present. 
 d.*   Kumi gave a birthday present Ken. 
 

3
(16b,c) 2 (16d)

4
 

3 4
 

 
(17) a.

 
b. 2

 
 

 
 
2  

 
 

(18) a. I like music. 
 b.  
 

music

 
(2003)

 
 

(19)      
  I have time.      
  I have a son.   
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  I want this house.   
  I understand Chinese.   
  I need time.    
  I see Mt. Fuji.    
  I hear a voice.    
  I like this city.    
  I hate cigarettes.   
  I have seen it.     

    (  2003: 55) 
 

(2006)

 
(2006)

 
 

(20) a.  
 b. When I went out, the moon was shining. 
 c. When I went out, I saw the moon shining.       

( 2006: 192-193) 
 

(20b) (20c)

4)  
 

(21) a.   
 b. Where am I?       ( 2006: 163, 184) 

c.*  Where is here?   
 

I
(21a) (21c)
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(2006: 241)  
 

(22) 

 
 

(2006)
 

(2006)  

prominence( )

 

Langacker(1987) (objectification of 
the speaker) (2003, 2004)

(23)
 

 
1a.     b.     

 
 
 
 
 
 
 
 
 
 

(speaker) ( ) 
 
(23) a. I like music. 

I music  

 I 
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 b.  
 

1a 1b

1a I
music

1b
1a

music 1b

(23a) (23b)  
I like music 3 1a

music
I like music 1a

 
1a I music

Music I
(prominence)

Langacker (1987) trajector
landmark

Trajector landmark  
 

(24) [T]he most prominent participant, called the trajector (tr), is the entity construed 
as being located, evaluated, or described.  Impressionistically, it can be 
characterized as the primary focus within the profiled relationship.  Often some 
other participant is made prominent as a secondary focus.  If so, this is called a 
landmark (lm).        

(Langacker 2008: 70) 
 

1a I primary focus music secondary 
focus I music

5) (
) (19) I

I 2
3

I
 

I
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4 3

 
 

(25) a. I will give a card to you.  ( 3 ) 
 b. I will give you a card.  ( 4 ) 
 

2  
 

(26) a.
(14) (15)  

b. 2 to
 

 
Langacker 

(1987)  
 

2 a. ( 3 )  b. ( 4 ) 
 
 
 
 
 
 
 
 
 
 

 
 
 

I a card
I (dominance) you a card you

(will) give a card
I you 2a 2b

(25a, b) 2
2a a card I you

a card
2b you

speaker speaker

I 
 
 

a card 

you 
 
 

a card 

I 
 
 

a card 

you 
 
 

a card 
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you a card

 

3 I
will give

you a card
a card you

a card a card
to you

 
you a card you

give you
to a card  

3

2

3 give
3 kick

2
 

 
(27) a. Joe kicked Bill the ball. 

 ( ) 
 b. Joe kicked the ball to Bill. 
 ( ) 
 c. Joe kicked the ball. 
 ( )      

    2007: 155  
 
3  

2 1
2

I
3 4

 
1 3 4 2

1 2 5
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3
 

 

1) (2005) (i) 5 3
(ii)  

i a. We all had a good time. 
 b. I couldn’t help laughing. 
 c. Do you know how to do it? 
 d. Do you think it’ll rain? 
 e. I don’t know who she is. 
ii a. noun/pronoun 

 b. gerund (phrase) 
 c. interrogative adverb + to - infinitive (phrase) 
 d. that - clause 
 e. dependent clause/question 

3
3  

2) Evans, E. and M. Green (2006)
 

Sense 1: agent successfully causes recipient to receive patient  
instantiated by: verbs that inherently signify acts of giving(e.g. give, pass, hand, serve, 
feed) 

Sense 2: conditions of satisfaction imply that agent causes recipient to receive patient  
Instantiated by: verbs of giving with associated satisfaction conditions (e.g. guarantee, 
promise, owe) 

Sense 3: agent causes recipient not to receive patient  
Instantiated by: verbs of refusal (e.g. refuse, deny) 

Sense 4: agent acts to cause recipient to receive patient at some future point in time 
Instantiated by: verbs of future transfer (e.g. leave, bequeath, allocate, reserve, grant) 

Sense 5: agent enables recipient to receive patient 
Instantiated by: verbs of permission (e.g. permit, allow) 

Sense 6: agent intends to cause recipient to receive patient  
Instantiated by: verbs involved in scenes of creation (e.g. bake, make, build, cook, sew, knit) 

Evans et al.(2006) Sense 1
Sense 1 Sense 6 Sense 6

 
3) (11)  
4) (2005: 25-26)  

a.
 

b.
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5) primary focus secondary focus
 

i. Music pleases me. 
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A Study of Teaching English Word Order to Japanese 
Students through a Cognitive Linguistics Approach 

HASHIMOTO, Mikio 

Abstract 

In this paper, I will attempt to illustrate the merits of applying 
insights from Cognitive Linguistics to pedagogical grammar.  I do so by 
examining English basic sentence patterns treated in textbooks for junior 
high schools, long assumed to be one of the most difficult areas of learning 
for Japanese students, and by showing some possible teaching solutions.   
The solutions offer the following insights: 1) the grammatical relations (i. 
e. subject and object) in English and Japanese are cognitively motivated 
in nature (i. e. prominence): 2) the visualization of speaker objectification 
may enable students to select appropriate subjects, which means that 
they will be able to produce English sentences more fluently.  I conclude 
that a Cognitive Linguistics approach to basic sentence patterns in 
English provides a more accurate, systematic account that, in turn, offers 
the basis for a more coherent, learnable presentation of English grammar. 

 
Key words basic word order, prominence, objectfication 


